
 

Whole School Feedback Policy 
 

Purpose 
The purpose of feedback is to ensure that we, as teachers, are moving all individuals’ 
learning forward. We also use feedback to address any misconceptions, celebrate 
learning and target the specific learning gaps that individual learners exhibit.  High 
quality feedback focusses on the task in hand, takes into account the subject, as well 
as self-regulation strategies.  As in everything we do at Warden Hill, we celebrate 
children’s successes but also identify their next steps.   This means that we consider 
best practice to demonstrate feedback to ensure that we vary how we are 
communicating this to the children from lesson to lesson, as this is when engagement 
levels are at their highest and where feedback is most welcomed from our children.   

Using latest research from the Education Endowment Foundation, Teacher Feedback 
to Improve Pupil Learning, it states that, ‘There is little high quality research evidence 
to suggest that extensive or detailed marking has any significant impact on children’s 
learning’; therefore there is no expectation for written feedback in learners’ books.  If 
our children can articulate what it is they are learning, what their next steps are and 
how their misconceptions have been addressed, along with children active 
engagement with their work within lessons to show the improvements that they are 
making, then we know that efficient and effective teacher feedback has had the 
maximum impact. 

Along with academic research into teacher feedback, our Feedback Policy is deep-
rooted in our own research.  Pupil voice has had a significant part to play.  For us at 
Warden Hill, it is vital that our children feel empowered with the feedback that they 
are receiving and take ownership over this, to ultimately drive their learning forward.  
We have listened to our children and ensured that this Feedback Policy suits the needs 
of our teachers as well as for our learners.  

We have grouped what we believe to be effective methods of feedback, and detailed 
how each method works in practice.    

 

Whole Class Feedback 
Essentially taking all the books in and reading the specified piece of work and making 
notes to feedback to the class to help re-draft or improve it. Teachers can highlight 
common misconceptions/ SPAG errors/ pupils work that really stands out and address 
these common themes into the class to feedback the following session.  On the books 
themselves, teachers could focus on great phrases or words that the children have 
used and elaborate on these in the previous lesson.  Teachers will adapt our ‘Whole 
Class Feedback’ documents (appendix 1, 2 and 3) to suit the learning that is taking 
place, the subject that is being taught, along with taking into account personal 
teaching styles.  When giving feedback the following lesson, the children will be 
actively engaged by editing any improvements on their work in light of the 
conversation in a green pen.  We hope that are children become self-critical about 
their learning and develop the skills to become acutely aware of their next steps. 

We will know that the feedback has been effective as the children will have acted on it 
using their green pen and subsequent work will show improvements.  



 

 

Assessment For Learning Feedback 
This is feedback that teachers are giving as they walk around the classroom or from 
working with a group (adapting their teaching in a responsive way). Teachers can 
strike at the opportune moment to share an aspect of a child’s learning to share with 
the rest of the class, to help inspire and motivate children to magpie elements for 
their own work.  Children will then, in their green pen, actively engage with the 
discussion.  During this style of feedback, teachers may also use Air Server or a 
visualiser to show a ‘What A Good One Looks Like’ (WAGOLL) to capture the essence of 
the feedback. In light of this feedback, the children are improving their work in 
response.  The style and method of feedback will vary depending on year group.  

Teachers may need to provide individuals with ‘focussed feedback’, where written 
feedback is provided.  Time will be built into lessons for children to reflect on the 
feedback and respond to it.  Depending on the aptitude and confidence of the child, 
will depend on how teachers are delivering individual, focussed feedback.   

 

Live marking in the lesson 
We believe that this is a really powerful method.  This ensures that children have time 
for independent work but also ensuring that immediate feedback is given throughout 
the lesson. This immediate, and more often than not oral, feedback, which is 
diagnostic, identifies specific areas to improve.  Pupils are engaging and acting on this 
feedback – personalised to them - by both the Teacher and TA – in their green pen.  
This method of feedback may be verbal and still require action from the children.   

 

Using the Success Criteria 
We recognise this as a crucial part of the feedback process. In fact, it links directly to 
the methodology of metacognition – interacting with the process of learning to learn 
and eventually working towards automaticity. Our children will regularly spend time 
highlighting where success criteria has been used and then apply that knowledge to 
their work.  This is an opportune time to get the children to improve their work in light 
of how they are assessing themselves against the Learning Objective.  Children will be 
showing evidence of skills according to the requirements of the lesson.  This could be 
completed independently, as well as with peers.    

 

Learning Journeys 
These are also a vital part of the feedback process for our children.  Through our 
Learning Journeys, children know the end point of the unit of work and the steps 
(through Learning Objectives) of how they are going to get there.  Learning Journeys 
are a great opportunity for children to share the learning from the lesson as well as 
giving them the time to recognise what their next steps are, in light of the end point.   
It also supports them in being able to re-visit prior learning supporting the move of 
their learning to long term memory.  Engaging with the Learning Journeys at the end 
of the session – the teacher chooses careful questions which will elicit the 
understanding from the children in their responses around the Learning Journey.  
Children engagement with these are key.  By engaging fully with the Learning Journey 



 

which also lists the success criteria, children will be empowered to identify their next 
steps independently.  These help children to be acutely aware of their current 
learning, their next steps as well as the purpose of what they are learning.  Teachers 
can then gather feedback as to how well the children have understood the learning 
that has taken place.   

 

Teachers 
There is no expectation for lengthy, written feedback in children’s books. There will 
however, be a need to acknowledge children’s learning in a variety of ways where 
meaningful guidance can be offered where it has not been possible to provide in the 
classroom during the lesson, taking into account best practice.  This may be through 
certain symbols, simple ticks, motivational, timely and meaningful comments, 
identifying and recognising where a child has achieved the intended learning outcome 
and is well-prepared for the next stage in learning. 

Teachers will use a purple pen in children’s books.  

Symbols that may be used in children’s work by teachers in purple: 

• Underline / use a small tick to show any stand out phrases / lines / words 
• sp. (and if you want underline it or circle it) for spelling error 
• p. /circle/underline for punctuation error  
• ABC to pinpoint children capital letter 
• Double tick for a WOW /write the word WOW! An explanation could be provided as 

to what makes it that particular sentences / phrase / word! 
• // new paragraph 
• Arrow for missing word 
• SS – some support  
• HP (House Point) 
• MM (Merit Mark) 

With any symbols that are used within class, the important fact is that the children 
are fully in the know (through consistent use of them and through whole class 
feedback) of what they mean along with their engagement with them when editing.  

As previously stated, we will know that the feedback has been effective as the 
children will have acted upon high quality feedback and we will see pupil 
engagement in their books.  We will also know that feedback has been effective, as 
children will be able to articulate their current learning, their next steps, as well as 
how their misconceptions have been addressed.  

In the case of groups of pupils having a common need, it may be appropriate for 
teachers to adjust planning or grouping rather than providing a written comment.  In 
this case, a Whole Class/Group Feedback document will be used to guide teacher’s 
feedback. 

 

Principles 
Our Feedback Policy is focussed on the following principles:  

• feedback delivered closest to the point of action is most effective, and as such 
feedback delivered within lessons through live marking, will give all learners’ the 



 

best possible chance in improving their understanding and therefore moving their 
learning on 

• feedback will be given to children on all of their learning/work on a daily basis, 
through a  variety of different methods, which have been stated above. 

• feedback is provided both to teachers and pupils as part of the assessment process 
(formative and summative) in the classroom and takes many forms other than 
written comments;  

• feedback is a part of the school’s wider assessment processes which aim to provide 
an appropriate level of challenge to pupils in lessons, allowing them to make 
good progress in every lesson; 

• All pupils’ work will be reviewed by teachers at the earliest, appropriate 
opportunity so that it might impact on future learning. When work is reviewed, it 
will be acknowledged in books, by either the teacher, teaching assistant or child; 

• written comments may be used with children, and will be done so appropriately, 
taking careful consideration of the learning, age and ability of the learner, and 
whether this is the very best way to move the child’s learning forward; 

• also taking note of the advice provided by the NCETM (National Centre for 
Excellence in Teaching Mathematics), teachers will endeavour to ensure that 
feedback is meaningful, manageable and motivational. 

 

Empowering our children to have complete ownership over their learning with high 
engagement is paramount, for us all at Warden Hill.  It builds our children’s personal 
development and ensures they are part of their learning. Therefore, children are 
encouraged to identify improvements in their own work without a teacher voice. 

 

It is inevitable that children make mistakes and we acknowledge that this is an 
important element of learning. It is the teacher’s role to create a positive culture for 
when mistakes and made and to provide feedback in an appropriate way, whether 
this is oral or written; formal or informal; on an individual, group or class basis.  The 
purpose of marking and feedback is to ensure that children feel confident about 
making mistakes as well as working to achieve a quality of work, which they can, as 
individuals, be proud of. This quality may relate to presentation, effort, original 
thought, tenacity and accuracy. 

 

 

 

 

 

 

 

 

 

 

 



 

 

Appendix 1 

Whole Class / Group Feedback Document  
 

After analysing the children’s work, use this sheet to record your feedback, rather than writing 
in individual books. Do write the pupils’ names in relevant sections as well as specific things 
you will share, re-teach, and demonstrate. This will then create a snapshot of how well your 
children achieved in the lesson and enable you to adapt your planning for subsequent or 
future lessons. 

Lesson information: 

Date: 

Love it! 
(Work to 

praise/share
) 

SPaG/Handwriting/Presentatio
n 

Common 
Errors/Misconception

s 

IMMEDIATE 
Next Steps 

    

Next Steps for future lesson planning… 

 


